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1. Introduction to primeTECH
The PrimeTECH (Promoting Technology Enhanced Teaching in Primary Schools) project
addresses the need in EU policies for high quality teachers able to innovate using ICTs and for
improved data on their digital competence which can lead to inclusive education.
This project consists of six components – called Intellectual outputs - each of which addresses a
particular aspect of the project topic and is a handy tool for any primary school to bring about
innovation by enabling its primary teachers to be trained in an organised way - face to face or
through independent learning.
This document will inform the reader on how to use the outcomes of the project for the benefit
of any primary school or single primary teacher by implementing the training programme in its
own school or personal context.
1.1 Intellectual Output 1 - State of the Art: Inventory Report
This report provides a clear picture of the national and European contexts of ICT use in
primary schools. It is a recommended read before a primary school starts implementing a
primeTECH initiative. All the components of this Intellectual Output 1 (IO1) cover the
national contexts in Cyprus, England, Germany, Greece, Latvia and Romania as well as the
general European context.
The first part covers National and regional strategies and policies in place for the
implementation of Technology Enhanced Teaching (TET) in primary schools. The second
part is about the IT infrastructure in general and in schools and the resources allocated to
TET. The third part describes the existing experiences with TET in primary schools and its
assessment. The fourth part explores the training opportunities for TET in primary schools.
The last part provides information on the assessment of TET competencies and its link to
general assessment.
1.2 Intellectual Output 2 - Technology Enhanced Teaching (TET) Code of Competence and
validation strategies
The Technology Enhanced Teacher’s Competence Code and the Open Badges (OB) system
is an attempt to introduce quality standards to the use of ICT in primary schools, both in
relation to the strengthening of Primary School Teachers’ profiles, but also in relation to
the introduction of evidence-based data for quality assurance. The TET Code is linked to
the self and peer evaluation (on-line stock taking), the e-learning platform, the teaching
material for the blended learning in schools and the validation process to earn a TET
BADGE.
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In this Intellectual Output 2 you will find:
- The results of the survey among primary school teachers
- A theoretical framework in order to analyse the digital competences selected
- The digital competences’ framework with benchmarks and indicators defined
- The syllabus for each of the selected digital competences in support of the teaching
material
- The levelling system which supports the design of the Open Badges validation system
- The Open Badges System initiated as part of IO2 and further completed in IO3.

1.3 Intellectual Output 3 - primeTECH Assessment Tools and Open Badges
Based on IO1 (National Reports TET in Primary Schools) and IO2 (Technology Enhanced
Teaching - TET Code of Competence for Primary School Teachers and Open Badges Ecosystem and Validation), IO3 develops the framework for the assessment, evaluation and
validation of the digital skills to be acquired by primary school teachers as well as the
structure, criteria and description for issuers. It also describes the graphic design and the
technological integration with the e-platform and the endorsement procedure.
The framework includes the theoretical and practical knowledge, skills and attitudes to be
acquired by the primary school teachers as well as the teaching and assessment methods.
Open Badges will be delivered to their recipients (primary school teachers) when the
necessary requirements (criteria) have been met. These criteria are presented in detail in
this document.
The TET Competence Code and the Open Badges (OB) system aim to introduce quality
standards for the use of ICTs in primary schools, both in relation to the strengthening of
Primary School Teachers profiles and in relation to the introduction of evidence-based
data for quality assurance. Acquiring Open Badges is a motivating procedure which
provides incentives for primary school teachers to continue their training. It is linked to
the digital skills, as Open Badges are created online through the use of an open-platform
and can be shown on various personal pages, such as Facebook, Twitter, and LinkedIn etc.
In addition, at a later stage, primary school teachers can use this method for teaching
fellow primary school teachers and also motivate them to participate in lifelong learning
opportunities.
Open Badges were originally developed by the Mozilla Foundation with funding from the
MacArthur Foundation (Surman M., 2011). The Open Badges Standard describes a method
for packaging information (metadata) about accomplishments, embedding it into portable
image files as a digital badge, and establishing an infrastructure for badge validation.
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1.4 Intellectual Output 4 - primeTECH Open Platform: e-learning modules
Based on the development of the TET Code and the e-assessment tool, the IO4
component of this project is the physical development of an online platform using Moodle
as a technological solution.
The platform can be visited at http://primetech.iit.demokritos.gr/
It hosts five training modules, each divided in three levels – bronze, silver and gold and
each module is available in five different languages – English, German, Greek, Latvian and
Romanian.
The IO4 is expected to stimulate and empower even further the opportunities provided
for the strengthening of the digital competences of teachers, ensure continuous
development since open access and interconnectivity are available, while at the same
time opportunities for open, free and self-regulated learning is enabled.
1.5 Intellectual Output 5 - primeTECH Learning Tool Box
Intellectual Output 5 is the actual content of the TET learning modules feeding into IO 4.
The five main topics of the modules are: Safety and Internet Security, Communication and
Collaboration, Digital Content Creation, Information and Data Literacy, Problem Solving in
Pedagogy.
In addition to the learning content IO5 provides the users with a Manual on how to use
the platform, a programme of an Induction seminar should schools wish to start the
training with a face to face , or a blended learning course.
All these resources are translated and localised in all the partner languages and are
available in two formats: as part of the Moodle based learning platform and as a PDF
book.
1.6 Intellectual Output 6 – primeTECH in practice
Intellectual Output 6 represents all the testing and trialling work of the project partners
and the outcomes and experience are the basis of this very document. It is designed as a
handy tool for anyone who wishes to implement the primeTECH project results into their
own context. It’s a guide on how to replicate the success of primeTECH by using the ready
resources available for free.
This report provides an introduction to primeTECH, a professional training programme for
teachers on how to implement and promote TET, a description of the primeTECH course
4

in Moodle, a Development Programme and a list of trained mentors available for support
and a number of case studies providing a detailed insight into the implementation of
primeTECH in different school contexts.

2. Professional Training Programme
for teachers to promote TET
The PrimeTECH project outcomes – Intellectual Outputs were designed in a way to be not only
effective in their implementation, but also for their impact to be replicable in different school
contexts, covering different approaches to teachers’ Continuing Professional Development
(CPD) training.
The initial Inventory Report has identified several contexts of CPD training, which defined the
ways the partnership implemented and tested the project outputs. The current report analyses
the contexts and proposes adapted implementation strategies. Readers of this document are
invited to identify which context is the closest to their situation and follow the
recommendations within that particular context. The different contexts illustrate the different
uses that can be made of the primeTECH learning platform and the supplementary resources.
2.1 Implementation strategies in different contexts
Context A: school-based training led by school management
Engaging in Continuing Professional Development (CPD) has become vital for teachers
nowadays when education has to harmonize with the new demands of the 21st century
society. Teachers are interested in ‘up-skilling’ as this will enable them to adapt positively
to changes.
Our school management noticed that the primeTECH project’s materials and online
training meet the required Continuing Professional Development standards and
benchmarks and may provide good opportunities for our staff to become more competent
and effective professionals. In addition, by organizing sessions on digital development
within the premises of our own organisation the training encourages and promotes a
healthy learning culture for our organisation as a team of professionals. Thus, our
institutions decided to take advantage of this project, which met the Continuing
Professional Development requirements; in our educational system these CPD hours are
converted to points or credits if a certificate of participation is issued at the end of the
training (which this project produces).
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Following the training courses held in Athens, which prepared the mentors responsible for
the implementation of the training our school management and the school staff decided
on a blended training course as the best training format suitable for the school context
and organized it in the stages below:





two initial face-to-face meetings (run by the mentors):
o presentation of the project: objectives, courses, materials, samples of
activities.
o registration of the participants, creation of an account and profile; getting
familiar with the platform and finding their way on the platform; selfassessment;
online self-study within a commonly agreed deadline;
face-to-face meeting at the end of the self-study period: sharing experience, talks
on how to apply the lessons learned to the classroom.

The mentors provided help and support at request throughout the training (talks, emails,
phone calls). The experience was successfully cascaded to other four schools from Iasi
and neighbouring regions (Bacau and Suceava), as a result of dissemination events (30
schools were contacted) when participants expressed interest in having their staff trained
in integrating digital technology into their classrooms.
For a more detailed description of the process, please, see the corresponding Case study
A in section 5 of this document.

Context B: school-based training led by external teacher training organisation
In this context we explore the use of primeTECH by an external teacher training
organisation providing services to a primary school, within their annual CPD framework.
The learners are primary teachers with established teaching experience, as well as teacher
trainees in their first year practice placement. The primary school has a personal yearly
CPD plans which are implemented either in-house through peer-to-peer learning, or
contracted through a specialist teacher training company.
In this implementation strategy the school management is approached by the company
and then an info day for interested staff is organised at the premises of the school.
Following a good level of interest, the company introduces the school management to the
details of a primeTECH training initiative highlighting the pre-assessment, online learning
and final evaluation resulting in the award of primeTECH badges. The company’s role is to
organise the initial session when all interested learners register on the platform, enrol in
the online courses and go through the self-evaluation establishing their level of
knowledge and learning needs. After this session the learners are free to proceed with the
modules at their own pace respecting a common deadline. The company supports the
6

learners throughout their independent learning at any time via phone calls, emails and
online chats. The company also advises the school management on the expected impact
on teachers’ practice and how the momentum can be upheld after the course.
For a more detailed description of the process, please, see the corresponding Case study B
in section 5 of this document.

Context C: university-based training within a university teacher training programme
Within the framework of the professionalization of processes of teaching and teachers‘
training, many countries have opted for transferring the training of primary school
teachers to the university level. Furthermore, universities offer courses delivering further
professional training for teachers already exercising their profession.
University based training for teachers has advantages and disadvantages: on the one
hand, future teachers have access to the current knowledge and academic research of the
subject they will teach. They can also profit from the insights into current findings of
educational sciences. On the other hand, in many academic systems excellence in
teaching is not valued either financially or for job promotions.
While young students are often considered digital natives and young people do show a
high level of ability to use online applications, this does not necessarily mean that they are
aware of the risks on the internet, data protection issues or legal restrictions.
Furthermore, several countries are struggling with a lack of teachers, hence in many
schools teaching depends to a significant extent on career changers. These teachers are
often older, they might have missed several technical developments, and depend on
additional qualifications designed for their specific needs.
In our example the specialised unit for teachers’ training at the university is approached
and agrees to include a course based on primeTECH in its program. The course is open for
regular students as well as career changers. During a first meeting, participants are
informed about the project and ERASMUS+ and register on the platform. They receive
information about the courses, how to access them and how to obtain the open badges.
They revise in groups specific chapters which offer them access to ICT tools for teaching,
try them out and present them to the participants of the other groups. This way students
can immediately understand the practical use of the primeTECH course and its usefulness
for their future profession. Following this meeting, students are invited to explore the
content on the platform according to their pace and needs. They are accompanied by email as well as by using the communication tools provided on the primeTECH platform.
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During their thematic courses, future teachers are invited to incorporate tools they get to
know through the platform in order to create interactive presentations and to design
teaching units for their future pupils.
For a more detailed description of the process, please, see the corresponding Case study C
in section 5 of this document.

Context D: in-house face-to-face training by IT experts
In this context we explore the use of primeTECH by an ICT training centre providing
services to primary teachers with or without established teaching experience. The ICT
training centre offers professional development courses and targeted training which are
implemented at its premises.
In this example the ICT training centre approaches primary schools or primary school
teachers individually through various means to inform them about the training offered.
An Info Day for the potential participants is then organised at its premises. During the Info
day, the IT experts introduce themselves and all the practical information are given to the
participants. In addition, the IT experts present the details of a primeTECH training
programme highlighting the pre-assessment, face to face and online learning as well as
the final evaluation resulting in the award of the primeTECH badges. The ICT training
centre’s role is to organise several long sessions with the participants (such as an intensive
course). An initial session for the registration of participants on the platform and the
creation of teachers’ profile, to be enrolled in the online courses is needed. After the
familiarisation with the platform, the participants are expected to be able to go through
the self-evaluation establishing their level of current knowledge and learning needs. After
this session the ICT training centre proceeds with the modules training.
The IT experts support the participants during and after the training individually or in
groups and promote the validation system of Open Badges as an online representation of
the newly acquired skills in the format of non-formal learning.
For a more detailed description of the process, please, see the corresponding Case study D
in section 5 of this document.

Context E: self-study without teacher trainers / mentors
In this context we explore the use of primeTECH by teachers - learners studying online by
themselves without an external teacher trainer (mentor) providing help or support. The
learners are primary school teachers. In this context, users have learned about the
primeTECH platform indirectly rather than from a direct targeted way. In particular, as a
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result of the frequent and diverse dissemination activities that took place and also by
word of mouth, some teachers found out about the existence of the primeTECH eplatform and the courses it offers and decided to register out of their own will.
In particular, after checking the users registered in the platform, names that were not
among the lists of participants of the trainings described in the previous contexts were
encountered. Taking this into account, as well as the fact that their information indicated
a connection with other users of the platform (e.g. living in the same area/city), it’s safe to
say that these users learned about the platform from the various dissemination activities
that took place as well as through conversations with their colleagues and friends. These
users’ registrations were accepted and they were enrolled in the courses, which they took
with no support from the primeTECH consortium.
Due to the nature of this context, there is no Case Study for Context E.

2.2 Technical guidelines on how to register and use the Moodle platform
This section provides a detailed step-by-step guide on how to register and use the Moodle
platform. The Frequently Asked Questions (FAQ) are hosted on the Moodle platform and
users can refer to them whenever they feel any need for support.
The full content of the FAQs is available in the Annex primeTECH FAQ at the end of this
document.

2.3 Monitoring Tools for effective implementation
In the process of testing and trialling the primeTECH partnership has developed a series of
tools allowing a school to monitor the implementation of a primeTECH strategy. They
include tools that are in-built in the primeTECH learning platform and provide a clear
picture about the progress of a learning teacher at any given moment, but also external
tools like interview templates, participant questionnaires, case study templates,
observation sheets etc. Some monitoring tools will be more appropriate for one CPD
context than others, but a number of them can be successfully combined to form an
effective monitoring policy.
The in-built evaluation in the primeTECH learning platform was prepared under
Intellectual Output 3, so for more details, please confer to IO3.
The external monitoring tools: interview templates, participant questionnaires, case study
templates and observations sheets are available on request through the primeTECH
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mentors listed in section 4.2 of this document. An example of one such evaluation
document can be found in Annex “Evaluation form” of this document.

3. Description of primeTECH course content in Moodle
Before a school embarks on a primeTECH journey, it is recommended to have at least an
overview of the training programme and the topics addressed. The topics are based on an initial
survey and study of national contexts, which has allowed us to identify the most relevant topics
and sub-topics that primary teachers would benefit from.
Digital Competence Module 1: Information and Data Literacy
In this module you will acquire general knowledge about information, data and information
literacy. It also gives you tips on how to search for information and then store, organize and
classify it. The module looks into criteria used for evaluating the validity of information as well
as ways of downloading, uploading information and making backup copies. This module also
provides you with guidance on how to use online information as well as image, audio and video
tools in an effective and critical way in the classroom in order to support and enhance your
teaching and learning.
Digital Competence Module 2: Communication and Collaboration
In this module you will learn about communication and collaboration tools as well as the rules
of their use on the Internet. Bronze level covers some general definitions and guidelines that
should be taken into account when using social networks. In Silver level you will find out more
about various online collaboration tools and ideas for collaborative projects for learners. Gold
level provides you with guidance on how to use suitable and easy-to-access tools in class.
Digital Competence Module 3: Digital Content Creation
This module provides information on different types of digital content and steps for creating
and managing digital content. It also gives useful ideas on how to use digital content creation
tools in the classroom. Bronze level is devoted to defining and categorizing popular types of
digital content. Useful tools for creating digital content together with pupils are also introduced.
In Silver level you will learn more about data storage devices, online tools, copyright rules,
references and plagiarism. Finally, Gold level concentrates mainly on suggestions for using
digital content tools in the learning process.
Digital Competence Module 4: Safety
This module provides information on different aspects of online and offline safety with regard
to data protection, the evaluation of online information and secure online communication.
Bronze level provides teachers with basic knowledge about the internet, internet security and
malware. In Silver level you will learn to differentiate among several aspects of security and
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deepen your knowledge about internet security, data management and secure web browsing.
Gold level concentrates on communicating online in a safe way and also while using social
media and social network. It includes knowledge about bullying and sexual solicitation.
Digital Competence Module 5: Problem Solving in Pedagogy
This module provides information on the use of information and communication technology
(ICT) for enhancing problem solving techniques as a method of learning. Bronze level introduces
basic tools of problem solving: giving a representation to a problem, drawing diagrams, making
a calculated guess and understanding the sequences of a process. Silver level elaborates on
problem solving in pedagogy by using basic software and hardware. Gold level introduces
primary teachers to relevant teacher networks and presents advanced hardware and software
options for teaching.

4. Induction Seminar and Support Mentors
As part of the primeTECH testing and implementation process, the partnership has created a
structured Induction Seminar to be used by anyone implementing a primeTECH Development
Programme. Should a school chose so, it can organise an Induction Seminar, which will
introduce its teachers to the project, the activities to be undertaken, the learning process and
the expected aim of Technology Enhanced Teaching in practice.
4.1 Induction Seminar Resources
The presentation that can be found in Annex “Induction Seminar” of this document can be used
to organise the induction seminar. It consists of 3 main parts:
I)

II)

Introduction to the Erasmus+ programme, needs analysis and practical use of outputs;
Here the following topics are presented:
- Introduction to ERASMUS+;
- Introduction to Key Action 2 projects;
- Aims of primeTECH project;
- Project outputs.
Introduction to the primeTECH e-course for the development of Technology Enhanced
Teaching in primary schools;
This part will give the first insight in the primeTECH e-course for teachers who will be
first-time users of the platform. It will introduce them to:
- 5 modules of the primeTECH program
- Structure of the modules
- Content of the modules
11

III)

- Open badge as a mean of validation of skills
Introduction to the expected outcomes of a primeTECH initiative and examples of good
practice to be used in class.
In this part the teachers will be introduced to several good practice examples in a form
of comparison between traditional and technology enhanced classroom activities in
different subjects that should encourage them to start the course themselves.

Following this structure, the induction seminar can be organised with a group of primary school
teachers or any other target group that is interested in a primeTECH initiative.

4.2 Support Mentors
Support mentors’ role in primeTECH community is to support and guide users of the primeTECH
e-course towards successful implementation of the primeTECH programme. Support mentors
can help the users during different stages of their activity in the primeTECH platform, such as
on-line registration, selection of learning modules, monitoring of the implementation of the
programme, guiding through the assessment procedure, solving issues in cooperation with
teachers etc.
The first group of support mentors was trained during an intensive course in Athens, Greece, in
January, 2018. The mentors who were chosen for the training have a previous experience in the
teaching and training field as well as broad knowledge of ICT tools that can be used to support
Technology Enhanced Teaching. All mentors are experts in all five modules presented in
primeTECH e-course and can provide necessary support to anyone willing to take the course.
You can learn more about the first group of primeTECH mentors from the table below. You will
also find each mentor’s contact information in the list. If you also want to join the primeTECH
community by becoming a mentor, please contact a mentor of your country or contact us via email primetech.eu@gmail.com
Name of the Country
Mentor
Eva Kalny
GERMANY

John Ashamu

GERMANY

Description of Expertise

Contact
Information
A social scientist graduated by the eva.kalny[at]idd.uniUniversity of Vienna with extensive hannover.de
experience in research related to
social exclusion and discrimination,
and in teaching at the university level.
Extensive experience in intercultural
communication and cooperation as
well as project coordination.
A political scientist based in john.ashamu[at]idd.
Hannover. Extensive experience in IT uni-hannover.de
support and data management as well
12

Roxana Sava

ROMANIA

Elza Gheorghiu

ROMANIA

Yannis
Papagerasimou

GREECE

Nikitas
Voukelatos

GREECE

Eleftheria
Demertzi

GREECE

Athanasios
Drigas

GREECE

Athos
Charalambides

CYPRUS

as educational EU projects.
A graduate of the department of
Social sciences of Al. I. Cuza University
Iasi University. Extensive experience
in educational European projects.
Language teacher and teacher trainer
with an extensive experience in
educational European projects.
A graduate of the Dept of Electronic &
Computer Engineering of Brunel
University, UK and also a graduate of
the Data Communications M.Sc.
program from the same university. He
has extensive experience (over 10
years) in educational European
projects especially in the field of ICTs.
A graduate of the Department of
Informatics at Athens University of
Economics and Business (AUEB). Has
also completed the “Pedagogical and
Teaching Proficiency Programme”
offered by AUEB thus acquiring
experience both in teaching and
content creation regarding ICTs,
especially on secondary education
level.
A graduate of the Department of
Informatics at Athens University of
Economics and Business (AUEB). Has
also completed the “Pedagogical and
Teaching Proficiency Programme”
offered by AUEB thus acquiring
experience both in teaching and
content creation regarding ICTs,
especially on secondary education
level.
Electrical and Electronic Engineer
(PhD) with extensive experience in
European educational projects and
working with teachers in the field of
ICTs in General and Special Education.
Athos Charalambides is the founder
and director of the Emphasys Centre.
He studied in the United Kingdom
where he obtained a bachelor degree
in Computer Science and a Masters’
Degree in User Interface Design. His
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roxana.sava[at]euro
ed.ro

elza.gheorghiu[at]g
mail.com
ypapa[at]iit.demokri
tos.gr

nikitas.vouk[at]gmai
l.com

demertzi.e[at]gmail.
com

dr@iit.demokritos.gr

Info[at]emphasyscen
tre.com

Demetra
Orthodoxou

CYPRUS

Viktor Markov

UK

Janet Linsley

UK

Ilze Mileiko

LATVIA

passion for teaching and learning has
led him to set up a “Centre for
Vocational Education and Training”
specializing in ICT for learners of all
ages. His passion for quality,
professionalism and development
made him set up the Emphasys
Research Centre in order to expand
the activities of the Educational
Centre within the area of lifelong
learning by being involved in the
implementation of European projects.
Demetra Orthodoxou is a logistic
minded professional with advanced
studies (MSc) in Operations Research
and Logistics from Wageningen
University (Netherlands). Having a
Bachelor Degree from the UK in
Computer Science, Demetra decided
to follow further studies in the field of
social sciences. She has a particular
interest for further research in the
fields of education, training, youth
and sport that stem from her broad
studies
in
different European
educational systems.
Viktor is a linguist and has been
working as a teacher trainer for 5
years, developing training materials
and delivering training programmes
based on international collaboration
between EU countries.
Janet is a former Deputy-head of high
school and English teacher, with over
20-year experience in teacher training
and induction of newly qualified
teachers.
A graduate of “Teach for All Latvia”
program with two year experience in
teaching in a primary school and five
year experience in tutoring. Always
seeking new ways to enhance
teaching process with new ICT tools.
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Demetra[at]emphas
yscentre.com

vik.markov[at]edeuc
ation.com

j.linsley[at]talk21.co
m

ilze[at]eurofortis.lv

5. Case Studies:
Use of primeTECH in different teacher training contexts
As a result of our testing and trialling activities during the implementation of the different
intellectual outputs, the partnership put together narrative representations of the different
possible scenarios.
Bearing in mind the different teachers’ CPD contexts, the primeTECH partners have used the
appropriate monitoring tools (section 2.3 of this document) to evaluate the testing process and
as a result put together these revealing case studies, based on real cases. Some of the stories
may combine elements of different cases in order to paint a more comprehensive picture.

Case Study A: school-based training led by school management
Detailed description of the context
With demand for digital skills increasing in a competitive society, training staff in
upgrading digital skills and integrating state-of-the-art technology into the teaching /
learning process underpins all school policies. In this case study our school is one of the
partners in the primeTECH project; the primeTECH project’s materials and online training
has been used by the school management to offer good opportunities for their own staff
to upgrade their digital skills as part of the required Continuing Professional Development
training with a view to consolidating its prestige in the community and improving its
pupils’ performance. Romanian teachers are motivated to do training courses for various
reasons: personal interest in self-development bringing about modern teaching
techniques, interactive and enjoyable atmosphere in classes, better relationships with
students and parents, greater collaboration among teachers, or higher prestige in the
school and community. Moreover, attending such training courses every five years is part
of the obligatory CPD. Opportunities for CPD are usually provided by universities or local
and national school inspectorates. However, courses or seminars delivered by renowned
organisations or schools are also taken into account, especially if they are accompanied by
certificates stating the topics and tasks covered, number of hours necessary to meet all
the requirements of the course etc.
Induction seminar / Info day
The school management and school council decided to present this opportunity to all staff
no matter their age or experience. The staff is made up of teachers whose ages range
15

from 26 to 54, most of whom are on the younger side; their teaching experience varies.
They are all interested in their self-development.
The mentors introduced the project’s objectives, research findings, activities and outputs
to all teachers, who were also shown some of the practical activities on the platform.
Teachers expressed their interest to participate in the project’s training course.
Participants noted the usefulness and applicability of the training to their school context
and decided on the training methods and schedule. Mentors suggested and all
participants agreed on a blended training as being suitable for their programme:





two initial face-to-face meetings were necessary for them to accommodate with
the platform and the new learning way, self-study.
self-study extending over a longer period of time (decided by the teachers); this
was supported by mentors who kept in contact with their trainees via personal
talks, phone class, Facebook or emails. Help and assistance was given at demand.
-Final face-to-face meeting.

Learning process
The two initial face-to-face meetings (run by the mentors) were scheduled at the end of
the teachers’ programme and were focused on:





registration of the participants, creation of their account and profile; mentors
enrolled the teachers into each of the five training modules.
getting teachers familiar with the platform (Home page, courses), selecting the
language and finding their way on the platform. The trainees appreciated the
friendliness of the platform and the summaries of the modules; then they
discussed the content of the modules, which seemed to meet their expectations
and needs.
self-assessment. The trainees appreciated the self-evaluation tests for their
accuracy and immediate feedback. They were eager to find out their level which
directed them to modules envisaged to study.

Online self-study within a commonly agreed deadline
Each participant devised a study plan establishing their route in covering the modules.
They felt happy with organizing their own time and studying at their own pace. Online
studying was not a common experience for some of them but they were all happy with
the possibility to study whenever and wherever they wanted to. The mentors assured
them of their support. They provided help and support at request throughout the training
(talks, emails, phone calls). Needless to say, as all trainees worked in the same school the
content of the modules was the main topic of discussion whenever they met. They also
started integrating the materials covered into their daily practice with their pupils to
everybody’s delight: children, school management and parents alike.
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Face-to-face meeting at the end of the self-study period: trainees shared their online
learning experience and talked about how to apply the lessons learned to their classroom
to the benefit of their pupils. The teachers demonstrated to their peers how they actually
used with their pupils what they had acquired in the course.
The experience was successfully disseminated and cascaded to other four schools
interested in having their staff trained in integrating digital technology into their
classrooms (Special School Iasi; Junior School Iasi, Comanesti School; Special School
Suceava). Protocols of partnerships were signed on these occasions.
Assessment process
Once everybody completed the modules the school management encouraged trainees to
use the system of the platform which validated the training process. The badges and the
certificates were highly appreciated as they usually count a lot in teachers’ CVs.
Satisfaction with the learning process
Overall, teachers were pleased with the online training offered by the project’s platform
(accessible on the mobile as well). Although some of them were not used to studying
online almost everybody ended up by appreciating this new flexible, self-paced learning,
which enabled them to choose what, when and where they would like to learn depending
on their needs. There were only two teachers who did not feel too comfortable because
they thought a physical training setting would give them more structure and routine. They
stated that they were saved from abandoning the course by their colleagues and mentors
who supported them. The feeling that they were part of a team committed to raising
educational standards was also a good incentive for them to continue. Teachers were also
of the opinion that the platform enhanced teachers’ collaboration and knowledge sharing
in planning and preparing for their classes. They all felt the need to discuss and share what
they had learned and then find ways to apply it to their context.
Some teachers appreciated the privacy and space conveyed by the platform as helping
them to overcome their fear of failure. They also held that they felt more comfortable
online now realizing the gains in ICT literacy skills they acquired at the end of the training.
Everybody stated they would consider taking online training courses again as part of their
CPD and would recommend them to their colleagues.
Practical impact
Here are some examples of impact and supporting quotes from participants’ feedback:
The platform reduces workload: “I can find valuable materials to help me with lesson
planning, designing materials, online assessments etc.”- E.T.- primary school teacher
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“/”The platform provides access to a wide range of learning resources. You find everything
you need on one platform.” - C.A. primary school teacher (Digital content book)
The platform is a powerful teaching-learning tool: “I’ve learned how to use dashboards
and thus I’ve improved my ways of teaching by making students exchange ideas and
communicate online. This really stimulates students’ motivation.“ - A.C. primary school
teacher (Communication and collaboration Book)
The platform helps teachers to deliver higher quality lessons: “The platform helps us to
deliver higher quality lessons to our pupils and thus to improve their performance: the
course has encouraged us to use audio and video elements (such as simulation
techniques) when trying to solve a problem.” - C.R. primary school teacher (Problem
solving in pedagogy)
The platform enhances teachers’ collaboration and knowledge sharing in planning and
preparing resources (chat and Forum). “Some teachers may not be familiar with sharing
ideas on Forums and therefore, they will not be able to exploit the full potential of the
platform. “ - V.S.- primary school teacher. “I’ve learned to use new ways to communicate
and share ideas with my colleagues and other teachers. “ - L.D. primary school teacher
(Communication and collaboration Book)
The platform gives “valuable tips on how to discern between fake news and real news and
how to be secure on the internet.“ R.B. primary school teacher (Information and Data
Literacy Book/Internet security Book/).
The platform encourages “independent and active learning; by using a wide range of
techniques learning is more fun and enjoyable: pupils are into games or virtual field trips.“
C.T. primary school teacher (Digital content book).
The platform allows flexible, self-paced learning where “teachers can choose what they
would like to learn depending on their learning needs. The platform can be accessed
anytime, anywhere 24 hours a day, 7 days a week.“- C. P. primary school teacher (the
entire course).
The platform helps teachers to overcome their fear of failure by “providing privacy and
space. The platform boosts teachers’ confidence and enthusiasm.“ - C.A. primary school
teacher (the entire training course).
The modules “help teachers teaching in special schools to use ICT with their pupils with
disabilities. “ - S.D. primary school teacher in a special school
The platform “encourages individual study. The platform encourages gains in ICT literacy
skills“. (the entire training course). - A.V. primary school teacher in a special school “No
matter how experienced you are in using ICT in your classes this course gives you new
ideas and provides you with new techniques and practical activities which you can use to
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update your teaching and make learning more pleasant. This will undoubtedly motivate
your students to study and improve their school performance. “ - M.M primary school
teacher (the entire training course)

Case Study B: school-based training led by external teacher training organisation

Detailed description of the context
In this context schools provide their teachers with Continuing Professional Development
training within a planned yearly framework. Schools are free to set their own policies but
a mandatory minimum of time is reserved for CPD, which can be spread evenly through
the year, i.e. 1h30 every Wednesday, or several times a year one whole day. CPD can be
independent self-learning, as well as provided by peers, by management or by contracted
specialist companies. In practice the CPD framework is a blend of all these approaches. In
addition to this schools can be providers of initial teacher training, fostering new teachers
directly on the job with reduced teaching schedule and days for theoretical teaching. This
case study covers a cohort of both experienced teachers and teachers in training to
become fully qualified teachers.
The primeTECH training was delivered as part of CPD for the experienced teachers and as
part of the initial teacher training for the teacher trainees and it counts to their
mandatory training requirements.
First contact with primeTECH
This Case study is based on the experience gathered by the UK partner and the Latvian
partner as they work in similar contexts. In the UK we worked with The Calderdale
Teaching School Alliance, which is composed of 20 primary schools in the area around
Halifax, West Yorkshire, England. The alliance is led by Parkinson Lane primary school,
where teacher trainees’ teaching theory courses are based. In Latvia 18 primary and
secondary schools were chosen and informed regularly about the project progress. The
list of primary and secondary schools that were contacted included not only schools
located in bigger towns but also smaller schools in rural areas where teachers often have
less opportunities for professional development. Moreover, Eurofortis started closer
cooperation with three of the schools, Cibla Secondary School, Karsava Secondary School,
and Pelci Special Boarding Primary School-Development Centre.
The participating schools were approached as part of an ongoing professional relationship
after initial information was communicated to them as part of the primeTECH project
dissemination strategy. During the initial phase of primeTECH development, they were
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informed about the project aims and development stages through our regular Newsletters
and by following the primeTECH website.
Suitability
In order to determine whether primeTECH would be beneficial to the particular primary
school and teachers in particular, the school management was presented with the
outlines of the primeTECH Intellectual Outputs, but more importantly the content
summaries of each module (section 1 and 3 of this document) and they were invited to
determine whether the existing CPD and ITT (Initial Teacher Training) provision already
covered or not the topics. As the outcome of this evaluation showed lack of any such
resources in the current training provision, the next step was to organise an informal Info
Day, where teaching staff and trainees were invited to find out more about primeTECH
and sample the online courses through a demonstration of the primeTECH platform.
Based on the follow-up feedback and interest, the school management decided to
integrate primeTECH into the existing CPD and ITT framework.
Induction seminar / Info day
As described in the previous paragraph the Information Day was agreed with the school
management and a twilight session was organised to accommodate the busy working
schedule of the interested teachers. Interactive presentations focused on the context of
the primeTECH project, its European dimension, the needs that led to the project
implementation, and most importantly on the project outcomes, especially the content of
the training programme hosted on the primeTECH platform (section 4.1 of this
document). The audience was engaged in a discussion on the practical application of the
potential skills and knowledge acquired through a primeTECH course.
Learning process
Once an agreement was reached with the school management a first face-to-face session
was organised with all the interested teachers and teacher trainees. All attendants had a
computer or laptop at their disposal and they were invited to register on the primeTECH
platform at http://primetech.iit.demokritos.gr/ . Once the attendants have registered,
they were invited to go to the Home Page and view all the courses, then filter them by
language in order to see the ones in their own language. At this point we enrolled the
teachers into each of the five available course modules. From September 2018 users will
be able to enrol in each course module individually, making the learning experience
completely independent. The technical guidelines (section 2.2 of this document) were
followed in order to make sure all the registration and enrolment were completed
successfully.
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The attendants particularly enjoyed completing the self-evaluation test built into each
module, establishing their level, whether it’s bronze, silver or gold, thus guiding them
towards the appropriate modules to study.
The contents of the different modules were discussed, expectations formulated and a
realistic learning plan with deadlines was established to fit the CPD and ITT training
frameworks.
After this initial session, all enrolled learners were free to organise their study time within
the established deadlines, which due to their workload were set to three months. Some of
the learners got in touch with us during their learning to comment on some aspects of the
course modules, establishing links between the theory and their practice and we offered
constructive recommendations on the practical applications of what they have learnt.
Some of the learners have had discussions among themselves deepening their
understanding and generating practical ideas to be applied in class.
Assessment process
In order to keep the learning process as simple and smooth as possible, the school
management was happy to use the automatic assessment tools built into the primeTECH
platform to validate the learning outcomes. The system of badges, earned for completing
successfully each level of each module, was appreciated for its clarity and simplicity. It was
easy to identify the different badges by their visual and colour-coded appearance. Their
descriptions provided a clear idea of the learner’s achievement.
Following the completion of the primeTECH course, as part of their Individual Plans for
Professional Development (IPDP) teachers were asked to include new teaching methods
and approaches in their plans, which will be monitored at a later stage, how they are
applied and what impact they have on pupils’ learning. This is seen as the ultimate
validation of the primeTECH impact, as it stretches over a longer period and evaluates
teachers’ individual achievements enhanced by the primeTECH learning.
Satisfaction with the learning process
Based on the information gathered thanks to our monitoring tools (section 2.3 of this
document) we may conclude that the overall satisfaction with the learning process among
learners was high, the management appreciated the independent learning style and the
possible frustrations with the online learning tools were kept to a minimum thanks to the
user-friendliness of the platform and the available support. Teachers reported improved
levels of confidence when using ICT tools in class and in preparation for class. New
teaching ideas were generated, which also increased the levels of both teachers’ and
pupils’ motivation.
Practical impact
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At the moment of writing, it is still somewhat challenging to establish a complete picture
of the practical impact on the teaching and learning of those involved in primeTECH, we
can however make some safe assumptions based on teachers’ early feedback.
Based on post-course feedback and interviews we know that the overall feeling is quite
positive, leading teachers to try using ICT tools they haven’t used before or to use familiar
tools in a new way. In the little time they have had to apply any new approach to their
teaching, the reaction from the pupils is also described as positive and increasing pupils’
engagement.
Let’s consider a few examples of practical impact quoted by teachers; the quotes are
grouped by digital competence.







Trying out different search engines has made me aware of some of Google’s
limitations. I’ll be braver in the future to work use different search engines.
I have developed a more critical eye on information sources, it is important to
distinguish validated reliable sources from random online content.
I am much more aware of copyright issues and know how to use resources for my
own work, instead of just copying them.
I feel more competent when discussing communication online with my pupils, it is
important to relay to them a structured message, so they are fully aware of the
possibilities and limitations of their online presence.
I had already used some online tools like Google docs, but now I have tried also
other tools, which gives me new ideas for my teaching.

Case Study C: university-based training within a university teacher training programme
Detailed description of the context
While being able to develop and increase digital skills is crucial for persisting in many
areas of work, those who train children – and even professionals – often also lack these
skills. This case study deals with universities as institutions that offer teacher training,
both within the framework of vocational training as well as offering further professional
training for already active teachers. In this case study the materials developed by the
primeTECH project have been included in university courses for future teachers as well as
in courses of professional training offered to teachers.
In Germany, motivating teachers to attend additional courses and training sessions is very
difficult: on the one hand, many institutions offer further training. On the other hand,
Germany has a significant lack of teachers. Only for Grundschule, i.e. the first four years of
primary school, during the next few years the need for teachers will rise to a deficit of
40.000. Teachers numbers are insufficient at all levels of the school system. In this context
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of exhaustion, it is difficult to expect teachers to do extra work or courses. Career
changers are offered intensive courses and invited to join the school system as soon as
possible. Universities have a unique opportunity – and challenge – to support future
teachers during their training periods, and, when feasible, offer adequate additional
professional trainings. The close contact with fresh graduates also shows that the
millennials are not automatically digital natives – they might love to use certain Apps, but
they are not necessarily aware of risks, the basic functioning of computer programs or
interactive tools.
First contact with primeTECH
In order to have a course recognised within the academic system it has to be presented in
the relevant institute and to be included into the relevant modules of the curriculum. This
information is then made public through the online directory of available courses. Courses
for professional teachers have to be announced separately. The teacher of a thematic
course can opt to include the primeTECH platform in order to enhance the ICT skills of
future teachers and increase their capacity of interactive teaching.
At the beginning of the course the aims and methods are explained to the participants,
deadlines and a common schedule are agreed upon. The students – future teachers – are
invited to elaborate interactive teaching materials in groups. They are free to choose one
topic within the larger framework of the course, and they are asked to include the use of
ICTs in their teaching plans. Until the end of the course, each group has to provide its
materials to all other participants. Ideally, by the end of the semester, each group
provides an electronic folder with suitable teaching materials to all other participants of
the course. The primeTECH platform is presented at the beginning as a tool which will be
used during the semester and which allows all participants to catch up with background
knowledge they might be missing. This is important, as students come with very different
knowledge of IT and ICTs. Some are digital natives and favour the use of ICTs whenever
possible; others show much more reluctance towards these tools. While classes are often
mixed with regard to age, such differences with regard to the use of IT and ICTs are also
present within one generation. The platform allows students to explore topics according
to their individual needs.
The structure of the course
The structure of the course is laid out at the beginning:



The course starts with the presentation of the overall topic, a tentative schedule
and the main idea of developing materials for the future teaching
Trainees choose the topic they are interested in and working groups are
established accordingly
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Trainees exchange their contact details and get access to relevant materials on the
course’s electronic platform. The university’s platform provides a link to the
primeTECH platform and materials
Students discuss in their group the topic they wish to deal with during the
semester. Materials of the primeTECH platform can help to learn how to identify
credible and useful information and how to distinguish it from propaganda, fake
news or simply unprofessional material
By the end of the semester the materials have to be ready
Students are hence invited to make their own plans: when do I have to finish what
in order to achieve the goal? – I.e. they have to apply a method described in the
primeTECH module Problem Solving in Pedagogy
The primeTECH platform is presented shortly during the first session of the course
The time plan will be revised and adapted during the semester
Students are supposed to present the results of their learning process several
times during the semester and will receive feedback from their peers as well as the
trainer
In addition, personal counselling is given during face-to-face meetings run by the
trainer

Learning process
The course consists of sessions in the class, meetings of the working groups and individual
phases of research and learning.
•
During the second session of the course the registration of the participants takes
place, i.e. the creation of their account and profile
•
The participants get to know the primeTECH platform and the modules and
become familiar with its tools
•
The students make the self-assessment test of at least one module and receive a
recommendation about which level is considered as adequate for them
Course sessions
The course sessions structure the learning process. Students have to present their
learning progress during the sessions. Each session is dedicated to one specific aspect of
this process which can be related to o) the overall topic of the course; o) content of the
specific topic a group is elaborating; o) reflections about the teaching process; o)
reflections about the teaching materials that will be needed and elaborated or adapted; o)
the use of ICTs for the specific learning content & situation; and o) reflections about the
presentation of the final materials and their sharing with all participants. While the end
result of the semester is clear and the necessary steps are planned at the beginning, this
road is flexible and open for adaptations. The trainer guides the process and also invites
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students to explore the relevant modules or parts of modules for further input and
information.
Group work
Students have to prepare their group work and the presentations in the course sessions.
On the one hand it is upon the groups do decide about how to manage and share the
working load, and students have a certain degree of freedom to select from a pool of
possible approaches and topics. On the other hand, they have to deliver results and find a
just distribution of the work load. They have to plan this learning process, agree on
meetings, prepare themselves and deal with unplanned situations. Depending on the
group dynamics students can support each other in dealing with new challenges and
collaboratively explore, for example, a new ICT tool.

Individual learning
The structure of the primeTECH platform with its three levels per module allows students
with higher reservations or difficulties towards ICTs and technically related issues to
explore them at their own pace. This is extremely useful for older students who feel
insecure towards the “digital natives” or who are simply shyer and more introvert
learners.
In the university course, these three levels of learning collude, and it is part of the learning
process to handle all of them adequately. Counselling tends to be necessary in specific
cases.
Assessment process
In a university course, strict rules might apply for examination procedures, and they
change from country to country and university to university. Open badges cannot
automatically be included into such a system. They can however be integrated as program
achievements.
On the other hand, as students use the platform to acquire necessary information and
input, e.g. about available ICT tools for teaching they can opt for passing the relevant tests
and acquire the Open Badges. While this is not obligatory for passing the university
course, it is specifically attractive for those students who start with a low level of ICT
knowledge and use the platform for more intensive individual learning.
Satisfaction with the learning process
While some trainees are reluctant to work with a platform and ICTs, in fact after a short
time such scepticism disappears and curiosity prevails. In a cooperative learning
environment, some students quickly take over the role to explain details to their
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colleagues, and within the groups students feel free to explore new links and apps. The joy
of learning and exploring soon outweighs the scepticism but for this it is very important to
make sure that the beginning is very clear and slow and that everyone is on board when
the exploration of a new aspect or item starts, otherwise the experience can be somewhat
frustrating.
Shyer students or those less experienced with ICTs appreciate the privacy of the platform
and the possibility of self-testing.
The overall feedback shows that trainees recognise the usefulness of ICTs for teaching
purposes and enjoy using the primeTECH platform.
Practical impact
Here are some examples of impact and supporting quotes from participants’ feedback:
“The platform allowed me to catch up with some functions of basic programmes on my
own. I enjoyed this privacy and could then easily cooperate with the other students in my
group” – A.B, mid 40ies, a career changer
“I appreciate the easy and well-structured access the platform provides to interactive
tools for teaching, and I enjoyed trying them out”. D.M, student.
“I am looking forward to trying out the interactive tools with my future pupils. The
platform makes it easy to access them”. E.O., student.
“The platform allows me to learn according to my schedule and to combine my work and
my studies.” M.D., career changer.
“I was surprised about the amount of teaching materials out there that we can use for
free. The platform is a great help to identity and classify them.” F.R., student

Case Study D: in-house face-to-face training by IT experts
Detailed description of the context
In Greece, teacher’s mandatory CPD is meant to be carried out in the school premises with
the school counselor, who is assigned by the Hellenic Ministry of Education, Research and
Religious Affairs, organizing events for all teachers of the school twice a year. This is the
national practice indicated by the Ministry, and it is mandatory for school management to
follow. In addition to this, teachers can voluntarily and out of their own volition choose to
take up courses/seminars (in class and/or online) in order to evolve further as
professionals. Considering that developing professionally and having certification to prove
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it gives teachers points to rise in school hierarchy (e.g. becoming vice-principal or
principal, or even stabilizing their position in a school), and thus receiving an increase in
salary as well, teachers in Greece quite often look for ways to acquire new skills that will
help them develop themselves quickly and with visible results. The primeTECH training in
Greece was delivered as part of optional CPD for both teachers and trainees after an
agreement with the 6th Primary School of Agia Paraskevi in Athens as the latter evaluated
and assessed the results of the primeTECH project and decided that they meet the Greek
CPD standards. A blended learning approach was agreed, which included a face-to-face
all-day meeting with the teachers at their school with IT Experts from N.C.S.R.
“Demokritos” followed by fully supported self-paced learning using the e-learning and eassessment platform that was developed in the framework of the project by N.C.S.R.
“Demokritos”.
N.C.S.R. “Demokritos” is the largest multidisciplinary Research Center in Greece with
critical mass in expertise and infrastructure in various scientific fields, including
Informatics & Telecommunications. N.C.S.R. “Demokritos” conducts basic and applied
research, for advancing scientific knowledge and promoting technological development. It
also plays a pivotal role in graduate education and professional training and its unique
infrastructure is employed for high-technology services to the Industry and the Society. In
that regard, N.C.S.R. “Demokritos” decided to carry out the in-house face-to-face training
as well as to provide support to the participants using its own IT experts (Mentors).
First contact with primeTECH
Due to the fact that N.C.S.R. “Demokritos” organizes a Postgraduate Program and offers
annual Seminars for Teacher Development it collaborates with a lot of teachers and school
principals. It reached out to principals or school council representatives in their respective
schools and organized informal face-to-face meetings where they discussed the learning
opportunities that primeTECH offers. Apart from that, N.C.S.R. “Demokritos” informed
various groups and individuals it considered would be interested in primeTECH through its
standard dissemination activities, (websites and social media accounts, scheduled
primeTECH newsletters, lectures in Training Camps and Multiplier Events, etc.). Through
these actions N.C.S.R. “Demokritos” ended up collaborating with 15 primary schools in the
Northern Suburbs of Athens, around Agia Paraskevi and the wider area. Due to the closer
cooperation with the 6th Primary School of Agia Paraskevi, where twenty-one (21)
primary school teachers were informed and trained (including the school principal and
vice-principal), N.C.S.R. “Demokritos” chose to use this experience in this Case Study.
Suitability
In order to determine whether the teachers in this particular primary school actually
needed what primeTECH was offering, the school management was informed about the
outlines of the primeTECH Intellectual Outputs, and were given a summary of the
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knowledge and skills the teachers would gain through this training. Thus, they were
invited to determine whether the existing CPD provision already covered or not the topics.
As the outcome of this evaluation showed lack of any such resources in the current
training (CPD) provision, the school management happily agreed to participate in the
primeTECH blended learning activities with 21 teachers. The next step was to organise an
Info Training Day, where teaching staff were informed by members of N.C.S.R.
“Demokritos” staff about primeTECH and had the opportunity to sample the online
courses, take the assessment tests and earn badges through a full-scale demonstration of
and interaction with the primeTECH platform resources and training activities.
Induction seminar / Info day
The Info Training Day was organized at the end of the school year, when teachers have
less workload. The school management decided to present this opportunity to all
interested staff regardless of their age or experience. The school staff consisted of
teachers whose age ranges from 25 to 65, most of whom were in their late 40s. Their
teaching experience varied as did their experience and familiarization with the use of ICTs
whether in class or in general. However, they were all interested in their self-development
and showed a genuine interest in evolving and learning new tools that will help them in
their teaching environment.
The IT experts (mentors) initially presented the project’s objectives, the needs that led to
the project implementation, as well as the educational material and the assessment
activities that were developed in the framework of the project, to all twenty-one (21)
teachers that participated. Moreover, the teachers had the opportunity to try out the
resources and practical activities of the platform with the constant supervision and
support by the IT Experts (mentors) who developed the e-platform. In fact, most of the
time was dedicated to a fully supported workshop where teachers were asked to sample
the learning material, try the assessment tests and try to earn badges. Finally, the
teachers were engaged in a discussion on the practical implementation of the potential
skills and knowledge acquired through the available five primeTECH courses. In the end, it
was decided that a representative of the teachers will be in frequent contact with the IT
experts of N.C.S.R. “Demokritos” for questions, feedback and various face-to-face
meetings took place with him until the end of the blended learning period. A final meeting
was arranged with him to discuss the practical impact of the blended training and also for
him to provide the final feedback from his colleagues.
Learning process
The face-to-face training session took place at the school’s computer room, so all the
attendants had a computer or laptop at their disposal and also to make them more
comfortable being in a familiar environment. The mentors’ goal was to teach the teachers
how to use the e-learning and e-assessment platform on their own through examples and
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practical use with support. Thus, they were initially invited to register on the primeTECH eplatform, create their account and edit their profile and info. Once the participants had
registered, they were invited to navigate through the e-platform and familiarize
themselves with it, such as go to the Home Page and view all the courses, change the
language and find the modules in their own language, check the Calendar, the informative
sections, the manual/FAQ etc. At this point the mentors enrolled the teachers in each of
the five Greek available course modules. From then on, the mentors navigated the
teachers through the e-platform in order to get accustomed with it.
The teachers were prompted to start a course, complete the self-assessment evaluation
test and try out the first activities (read the Book and take the Theoretical Quiz and
Practical Assessment tests) in order to obtain their first badge. Then, the modules and
their content were discussed and each participant decided on what results they expected
from this training session. Finally, participants were shown the communication capabilities
of the platform such as the chat rooms and forums and were invited to use them in order
to exchange questions, ideas and good practices.
Each participant devised a study plan establishing their route in covering the modules
according to their needs and their experience in the f2f training. The opportunity to
organize their own time and studying at their own pace was welcomed with enthusiasm
as they found this method very attractive given their very busy schedules. Online studying
was not a common experience for most of them but they all were happy with the
possibility to study whenever and wherever they wanted to knowing that support would
be given to them if need be by their mentors. Some of the learners had discussions among
themselves deepening their understanding and generating practical ideas to be applied in
class. They also started planning ahead on how to integrate the materials covered into
their daily practice with their pupils.
At this point, a commonly agreed deadline was agreed for the teachers to take the courses
and assessment tests and to earn as many badges as possible. Teachers were prompted to
take the courses they preferred and to start from whichever level they felt confident with.
It must be noted that teachers were informed about the manual/FAQ of the e-platform in
order to refer to it whenever it was needed. The teachers also appointed their
representative who would be in contact with the mentors for possible questions and/or
help regarding the online courses and the assessment tests. However, the other teachers
were also given contact details of the mentors to contact them if necessary. As it was
mentioned previously, the teacher’s representative had frequent face-to-face meetings
with the mentors in order to make the learning process as smooth and comfortable as
possible for the participants and to provide feedback to the mentors. Additional face-toface training sessions were offered to participants but due to their heavy schedule, they
never took place.
Assessment process
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Both the participants and the school management agreed to use the automatic
assessment tools built into the primeTECH e-platform using Open Badges to validate the
learning outcomes, in order to keep the learning process as simple and smooth as
possible.
Each course in the platform has three (3) levels and each level consists of three (3) items:
the e-book, the theoretical quiz and the practical skills test. In order to have access to
these items, the user must take the self-assessment test in the beginning, in order for the
e-platform to determine, which level the user must start from. The user can earn a badge
by successfully completing the Theoretical Quiz and the Practical Skills test of a particular
level. In order to achieve this the user must:
1. pass the theoretical quiz with a 70% grade i.e. answer correctly at least 7 questions out
of 10,
2. pass the practical skills test with 70%
It must be noted that users have two (2) attempts for the theoretical quiz and only one (1)
attempt for the practical skills test. To complete a course and earn the certificate the user
must complete successfully the Gold Level Theoretical Quiz and Practical Assessment of
the course.
The open badges and the certificates were highly appreciated by teachers because on the
one hand, they were clear and easy to identify and they provided clear descriptions of
what the teachers had achieved through the training, which actually counts a lot in
teachers’ CVs and on the other, provided a strong incentive for them to actually apply
themselves and take the courses and tests and actually earn the sixteen (16) provided
badges.
Satisfaction with the learning process
Based on the information gathered from the monitoring tool, which in this case was a
questionnaire distributed during the face-to-face training as well as a face to face
discussion held with the teacher’s representative after the training, the overall satisfaction
with the learning process among learners was very high. However, there were some
exceptions, most notably with older teachers who felt slightly intimidated by using an ICT
tool despite the fact that they admitted its user-friendliness and ease of navigation. All
participants appreciated the personalized and self-paced way of learning and the fact that
they could take the online courses anytime and anywhere within a specific time-frame
which was commonly agreed.
It was very important that all participants knew each other and as a result small groups
were quickly created, which composed of teachers who felt more comfortable with using
the e-platform helping mainly older colleagues who experienced some difficulties with it.
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The teachers appreciated the privacy that the platform offered and that the fact that their
performance would only be visible by them and their assigned teacher and not by their
colleagues. Fear of failure was something that worried them, especially the older and
more experienced teachers. At the same time, they also appreciated the
collaborative/communication capabilities the platform provided in the form of the online
chat and forums. They admitted that the more they used the platform, the more
confidence they built towards ICT tools. In addition, they appreciated the constant
support provided by the IT experts (mentors) both face-to-face (in class as well as with
their representative after the face-to-face training) as well as distantly through phonecalls and skype calls, which made them feel more confident as the workshop progressed.

Practical impact
Finally, teachers were asked to provide feedback about the overall feeling of this
experience and how they think the newly acquired knowledge can be useful in their
profession or in other words, what the practical impact of the newly acquired knowledge
will be. The received feedback was mostly very positive, so much so that a significant
number of teachers were eager to try using teaching techniques they haven’t used before
and/or ICT tools in classroom with which they were not as familiar as they thought, in the
new academic year.
In actual fact, the practical impact can really be measured in the future when teachers will
have the time to experiment and apply what they have learned in the framework of
primeTECH. However, some of the statements that were received after an interview with
the school teacher’s representatives on this issue during a face-to-face meeting after the
blended learning took place are presented next.
- The platform reduces workload as teachers learn how they can find easily and quickly
valuable material to help them with lesson planning.
- The platform provides access to many sources of educational and learning material.
- The platform helps teachers to prepare higher quality lessons and thus to improve their
impact on pupils as well as how they perform in classroom.
- The platform motivates teachers to communicate, collaborate and share their
knowledge among themselves regarding lesson planning and preparing resources (Chat,
Forum and Personal Messages).
- The training has encouraged teachers to use media more frequently (e.g. audio, image,
video).
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- The platform provides a personalised learning experience where teachers can choose
what they would like to learn.
- The platform helps teachers to confront their fear of ICT tools by providing privacy and
space.
- The platform made teachers less afraid of terms and media previously completely
unknown to them.
- The platform works as a support tool for accessing, storing and uploading classroom
material.
- The platform pushed teachers to try and/or adopt different assessment methods.
- The idea of the badges helped adding the concept of gamification when preparing
lessons (lesson planning).
- The platform gave the teachers the opportunity to learn about new applications and
methods that they can use in their teaching context.
- The teachers found out that they can use different methods of assessment in classroom.
- The idea of online communication is now less scary for the teachers and they are more
eager on putting it into practice with their pupils.

6. SWOT analysis of primeTECH
In order to make an informed decision whether the primeTECH project outcomes are
suitable for a particular school context, please, refer to the following SWOT analyses of
primeTECH presenting in a concise table format the Strengths, Weaknesses, Opportunities
and Threats of a primeTECH initiative. The SWOT analysis will be applied to the different
CPD training contexts.
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Context A: school-based training led by school management
STRENGTHS


INTERNAL ORIGIN









WEAKNESSES

School
managers/principals’ 
awareness about the role that
technology has to play/can play 
/plays in education as well as their
willingness to implement such
projects in their schools.
Builds on teachers’ existing CPD
requirements.
Teachers’ interest in their selfdevelopment: willingness to use
digital technology in the classroom
and eagerness to attend training
courses
to
improve
their
competences.
Schools’ goal to harmonize their
policies with the demands of the
21st century, raise their standards
and motivate students.
Increased competition between
schools to recruit pupils.
Substantial
support
and
encouragement from peers and
school management (low abandon
rate)

OPPORTUNITIES

EXTERNAL ORIGIN








May be seen as imposed by the
management, if badly communicated
Lack of time to do the course: teachers
are always busy.

THREATS

The need to make the learning
environment
contemporary,
attractive and interactive (to be in
tune with the 21st century
demands).
Opportunities to collaborate with
other teachers.
Validation and recognition system
(certificate and badges)
Opportunities to create a school
culture.
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It can be costly: each teacher needs a
computer or a laptop and internet
connection.
Some teachers may not be used to selfstudying online.
Some teachers may not be used to
organising their time online.
Some teachers and parents are reluctant
to use ICT in the classroom.
Some teachers are not comfortable with
ICT.
Other competing programmes on the
same topic.

Context B: school-based training led by external teacher training
organisation
INTERNAL
ORIGIN

STRENGTHS



EXTERNAL ORIGIN



WEAKNESSES

Builds on teachers’ existing CPD 
requirements
Exploits teachers’ drive for self- 
improvement
Can be paid by the school

OPPORTUNITIES




May be seen as imposed by the
management, if badly communicated
Lack of time to do the course, if there is
already some work overload

THREATS

Uses the experience and support of 
professional teacher trainers
Can be organised face-to-face,
blended or with online support
Teachers have an external motivation
factor, as their learning is more
formal
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It can be costly to pay an external
company for support, when the core
product is free

Context C: university-based training within a university teacher training
programme
STRENGTHS


INTERNAL ORIGIN








WEAKNESSES

The platform offers lecturers current 
content in a very user friendly structure
for implementing ICT training
The platform can provide guidance also to
university teachers on how to use ICTs 
and help them to update their methods
University teachers are well positioned to
serve as multipliers and secure the
professional standards of future teachers
Students like to learn things they can
immediately recognise as applicable for
their future job
Given the structure of the three levels,
students can participate according to their
level of skills and also search proactively
content in lower level courses when they
lack background information
Some students really enjoy trying out new
technologies and applications

OPPORTUNITIES

EXTERNAL ORIGIN






Students’ curricula are already very
intensive, including the learning
platform increases their working
load
Due to given curricula structures,
courses are unlikely to be dedicated
only to ICTs, i.e., the platform can
only be integrated as one aspect of
a course. Such a course will often
have other thematic content at its
core

THREATS

Universities can use the platform to offer 
training courses to practicing teachers for
their professional development
Such courses can also nurture the
exchange between university based
professionals and practitioners. On the 
one hand, this helps universities to adapt
their content to the current needs of
teachers. On the other hand, this allows
teachers to keep in touch with the results
of the latest academic knowledge
Such courses offer the opportunity for 
exchange among teachers from different
schools
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Not all countries and academic
systems have established systems
of cooperation with schools and
teachers in order to offer trainings
for professional development
In contexts of a huge lack of
teachers and high numbers of
career changers, the work load for
teachers is so heavy that there is
little time to attend additional
courses
Teachers have to have already
developed a sense for the need they
have with regard to the use of ICTs
in teaching, otherwise they will not
do such a course

Context D: in-house face-to-face training by IT experts
INTERNAL ORIGIN

STRENGTHS





WEAKNESSES

Direct communication between the IT 
expert and the learners
Implementation of group work and
workshops

Communication
among
the
participants

Continuity of support and guidance

EXTERNAL ORIGIN

OPPORTUNITIES





Only one module out of 5 has been
taught (based on the majority’s
preference)
Mix ability group in terms of digital
competences
Different needs in terms of the use of
acquired skills at their school

THREATS

Uses the experience and support of 
professional teacher trainers
Improve and develop other (soft)
skills
Apply their knowledge into practice
to motivate other teachers to register
into primeTECH platform
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Ensure a common understanding

Context E: self-study without teacher trainers / mentors
STRENGTHS
INTERNAL ORIGIN







WEAKNESSES

The use of the e-platform and its
courses is free.
Motivates teachers towards their
continuous self-development.
Personalized and self-paced learning.
Provision of both real-time and nonreal-time communication methods
(Chat, Forum).
Self-Assessment capabilities without
being graded by a person.







OPPORTUNITIES

EXTERNAL ORIGIN






Lack of time to do the courses due to
heavy workload.
Lack of confidence concerning ICT tools.
Inferiority complex considering that their
students may handle technology better.
Older teachers are sometimes reluctant
to learn new techniques and skills.
No support in case something goes
wrong with the e-platform

THREATS

Make the classroom more up to date
and in line with technology trends
and methods.
Opportunities to collaborate with
other teachers.
Validation and recognition system for
strengthening one’s professional
profile (certificate and badges).
Opportunities to change the existing
mentality towards technology usage
in schools.








Probable lack of a computer or a laptop
and fast internet connection.
Teachers may not be used to selfstudying online.
Teachers may not be used to organizing
their time online.
Some teachers (especially the older
ones) are reluctant to use ICT in the
classroom.
Lack of support from mentors.
Loose CPD in Greece doesn’t give
motivation and incentive.

No matter which training context you are looking at, it is always important to consider the
potential improvement primeTECH can bring to primary teachers’ work and personal lives,
without, however, forgetting the limits of the context which may have a reducing impact
on the implementation of a primeTECH initiative. These limits need to be addressed as
much as possible in order to optimise the primeTECH effect.
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7. Conclusion
Based on the feedback from all partners’ countries and the various pedagogical contexts
that primeTECH was trialled in, we can say that when the appropriate implementation
strategy is applied, the impact on primary teachers’ practice and the effect on the
ultimate beneficiaries - the young learners in primary schools - is transformational.
The primeTECH approach is as simple or as complex as the users want it to be. It ranges
from the simplest quick self-enrolment and reading through the training modules, to the
creation of a sophisticated whole school training framework, supporting the teachers at
every step and measuring the impact on their teaching and pupils’ learning. PrimeTECH
allows for a multi-faceted, fit-for-all use, which was proven by its success in all 5 training
contexts detailed above.
In the same time limits and threats to its success mustn’t be ignored. Facts like teachers’
work overload, rapid evolution and deprecation of technology and software, as well as
insufficient resources for state-of-art ITC in schools can be limiting, but by not ignoring
them, teachers and school management can find alternative implementation strategies.
Five such strategies have been provided in this document and readers are encouraged to
adopt
and
adapt
the
one
closest
to
their
context.
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ANNEXES to Intellectual Output 6 – primeTECH in operation
Annex 1: Induction Seminar Presentation
Annex 2: Sample Evaluation Form
Annex 3: Frequently Asked QuestionsAnnex 1: Induction Seminar Presentation (available as PowerPoint presentation)
Annex 1: Induction Seminar Presentation
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Annex 2: Sample Evaluation Form

Evaluator
Name: _____________________

Function:

mail address:
Partner and country:

Date:

Part I
Please rate from 1 to 5!

1
= 2
very
true

3

4

5
=
wrong

I found it easy to register on the platform
The structure of the course is easy to
understand
The layout of the platform is appealing
The topics of the five modules cover the needs
and interests of primary school teachers in
Creek / German / English / Latvian / Romanian
The three levels of the modules are well
structured
The primeTECH platform supports teachers to
identify interesting options/suggestions to
improve the use of ICT in the classroom
The primeTECH platform is useful for teachers
who feel insecure to use ICT for teaching
purposes

Part II
Please answer the following questions:
II.1. The overall structure and design of the platform
II.1.1. Please revise the structure of the platform! Is the overall structure logical and
useful? Which strengths can you identify? Where do you see challenges or weaknesses?

II.1.2. Please consider the visual appearance of the platform! How about colours and other
design elements? Are the graphics clear and easy to understand? Is the text easy to read
(in terms of size, and color or font appearance)? Is the platform visually appealing? / Is the
overall site design catchy? How are the sites organized? - Sparse or crowded, orderly or
messy?

II.2. The user-friendliness and practicability of the platform
II.2.1. Please evaluate the access to the platform and its content: how easy was it for you
to register, orient yourself on the platform and do the self-assessment test(s)? Please
assess the procedure and the assignation of the corresponding level!

II.2.2. Navigating through the platform: Is navigation within the website easy? Did you find
it easy to orient yourself on the platform? Do the links work? Are the links generally high
quality?

II.2.3. Please evaluate the practicability of the modules: how did you find your way
through the modules? Are the assessment tests and quizzes adequate? Can the open
badges be acquired within reasonable time and effort?

II.3. The content of the platform
II.3.1. Does the content of the modules correspond to the actual needs of teachers? Is it
logically structured and easy to understand?

II.3.2. Please consider the platform and its content in its specific linguistic context: does
the platform add to the needs in the language of your country(ies)? And how do you
assess the quality of the translation / language?

II.3.3. Are there any comments you wish to make about specific modules / levels of the
platform? i.e. have you detected any specific strengths or weaknesses?
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II.4. Communication tools
II.4.1. The platform offers different communication options like forums, chats, etc. Do you
consider these tools adequate? Are they user-friendly? How can they support the learning
experience?

II.5. Needs of primary school teachers
II.5.1. Please give feedback on how far the platform covers the needs of primary school
teachers in your country / countries!

Annex 3: Frequently Asked Questions (hosted on the primeTech Platform)
Introduction: The primeTECH e-learning platform at a glance
The primeTECH e-learning platform provides five (5) courses in five (5) different
languages (25 courses in total), each of them divided into three (3) Levels (Bronze,
Silver, and Gold).
The courses consist of a mandatory self-assessment test at the beginning and also
e-Books, Theoretical Quizzes and Practical Skills Tests. In particular, there is one of
each of the aforementioned items in each level. Initially, the three (3) levels are
locked, but upon completion of the self-assessment test and regardless of the
grade, the three (3) levels are unlocked.
Upon successful completion of certain criteria, users can earn Badges per level that
prove their abilities.
Upon successful completion of all five (5) courses, the users can earn the overall
Diamond badge.
It is necessary for a user to sign up, login and enroll in the courses in order to have
access to the courses material and assessment tests.
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1. Q: How do I sign up?
A: On the home page, click on the “Create new account” button at the upper
right corner of the page and follow the “Sign Up” steps on the right of the page.
Be extra careful when you choose your password. As the instructions suggest
the password must have at least 8 characters, at least 1 digit(s), at least 1 lower
case letter(s), at least 1 upper case letter(s), at least 1 non-alphanumeric
character(s) such as *, -, or #. After you have filled in all your personal
information, you will receive a confirmation e-mail with a link which you must
click in order to validate your profile.
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2. Q: How do I log in?
A: On the home page, click on the “Log in” button at the upper right corner of
the page and enter the credentials (username and password) that you chose in
the previous step at the window that appears. The platform gives its users the
opportunity to “remember” the credentials so as to avoid typing them in each
time you visit it. Finally, there is a password recovery/change option in case you
forget your password.
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3. Q: Where can I find the available courses?
A: After you have logged in, on the left menu, click on the “Course Archive
Page” button at the bottom. It is the first of the two button. There you will find
all the available courses and you can also sort them by language and by name.
There is also a search option available.
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4. Q: How do I enroll in a course?
A: After you find a course you would like to take up, click on its title. On the
page that follows, click the “Enrol me” button to enroll and go to the first page
of said course.
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5. Q: How can I communicate with others in a course?
A: You can communicate with others in a course by using the two (2)
communication methods provided, which are the Forum and the Chat Room.
You can find both in the front page of every course and they are unique for that
particular course.
On the one hand, the Forum enables participants to have asynchronous (non
real-time) discussions i.e. discussions that take place over an extended period of
time. You can create a new discussion topic or just reply to someone else’s
question.
On the other hand, the Chat Room enables participants to have text-based, realtime synchronous discussions. You just enter the room and start chatting with
whoever is logged in at the same time. The platform also provides the
opportunity to revisit older chats.

7

8

6. Q: How do I unlock the three (3) course levels (bronze, silver & gold)?
A: To unlock all three (3) course levels, you have to complete the “SelfAssessment Test”, which you can find at the beginning of the course. The selfassessment test is composed of 30 statements and there are five (5) different
answers. Once you complete it, the grey tick will turn green and the three course
levels will be unlocked. The test is graded but the grade you receive does not
affect the unlocking of the levels i.e. it doesn’t matter how well or not you
perform but it is mandatory. The aim is to see which level you are at and that is
why after you complete it, the platform will automatically provide a suggestion
as to which level to start from based on your answers. However, it is just a
suggestion. It is totally up to you to try all the levels or start from the level of
your choice.
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7. Q: How can I earn a badge?
A: Each level of a course consists of three (3) items. The e-book, which hosts the
educational material, the theoretical quiz and the practical skills test. You can
earn a badge by successfully completing the Theoretical Quiz and the Practical
Skills test of a particular level. In order to achieve this the user must:
1. pass the theoretical quiz with a 70% grade i.e. answer correctly at least 7
questions out of 10, and
2. pass the practical skills test with 70%
It must be noted that users have two (2) attempts for the theoretical quiz and
only one (1) attempt for the practical skills test, which just like the selfassessment test is in the form of statements with five (5) possible answers.
For example, if you complete the Bronze Theoretical Quiz and Practical
Assessment of a course with a passing grade (70%), then you earn the Bronze
Badge of said level. When you do so, you will receive a notification saying you
earned a Badge. You will see this on the little bell on the upper right of the
page.
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8. Q: How do I complete a course?
A: You complete a course by completing successfully its Gold Level and earning
the Gold Badge of that course. This means, you have to complete with a passing
grade (70% - see Q7) both the Gold Theoretical Quiz and the Gold Practical
Assessment of a course.
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9. Q: How can I earn the overall Diamond Badge?
A: You can earn the Diamond Badge if you earn all five (5) Gold Badges of the
five (5) courses, or in other words when you successfully complete all five (5)
courses. This means that you need to complete a set of five (5) Gold Theoretical
Quizzes and Gold Practical Assessments with a passing grade (70%). When you
do so, you will receive a notification saying you have earned a Badge. You will
see this on the little bell on the upper right corner of the page.
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10. Q: How do I check my profile page?
A: After you have logged in, click on the button with your name on the upper
right corner and choose “Profile”. There you can see all the info that you have
added about yourself, the Badges you have earned as well as the Courses you
are enrolled in. Furthermore, you can edit your basic info such as personal
details and communication methods.
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11. Q: How do I connect my badges with Mozilla Backpack?
A: First of all, you have to go to the Mozilla Backpack website at
(https://backpack.openbadges.org/backpack/welcome) and create an account
by clicking on “Sign Up”.

After you have created your account, go to the primeTECH platform and after
you have logged in, click on your name and then choose “Preferences”. There,
under the Badges column click “Backpack settings”.
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On the following page in Moodle you have to enter the e-mail address you
used to create the Mozilla Backpack account and click on “Connect to
backpack”. A message will inform you that a verification e-mail has been sent to
your e-mail. All you have to do is click on the verification link in that e-mail in
order to activate the Backpack connection.
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In the page that the validation link will lead you to, click “Save Changes”. Then
you will be redirected to the “Manage badges” page, where you can go to from
the “Preferences” page as you did for the “Backpack settings” before. There,
you can see all the badges you have earned. If you managed to connect
successfully with your backpack account, under each badge icon you will see
three (3) buttons. One for adding the badge to the backpack, one for
downloading it and one for hiding it from others. Click on the first one to add
the badge to your collection.
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Afterwards, when you log into your backpack account you will see a page with
the most recent badges you have added. In addition, there is a page that
presents all the badges that you have added from other platforms.

Lastly, if you decide to download your badge from the Moodle platform, you
can upload it to your backpack through the last page.
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12. Q: How do I check any events?
A: On the left side menu you can find the Calendar option. There you are able
to track all the important events, with them being either public or specifically
for a course you are enrolled into. These events could be deadlines,
assignments,

or

even
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meetups.

13. Q: How do I earn a Course Certificate?
A: You can earn Course Certificate if you successfully complete said course. This
means that you need to complete the Gold Theoretical Quiz and Gold Practical
Assessment with a passing grade (70%). When you do so, the Course Certificate
will be revealed at the bottom of the Gold Level, under the other activities. Click
on its name and it will lead you to a new page. There, click “Get Certificate” and
a window will pop up with your Certificate in .pdf form. From there, you can
either download it to your computer or print it.

21

14. Q: How do I print a book or save it as a pdf file?
A: In order to have offline access to a course’s book you can print it or save it as
a pdf file on your computer. Start by going to the specific course and selecting
the book that you want to print or save. Click on the book to open it. Once you
open the book, find and click the button that looks like a gear located on the
right of the book’s title.

This will open a menu as shown in the following picture. Find and click “Print
book” (You can also print a specific chapter. The process is the same but instead
of selecting “Print book” you should select “Print this chapter”.)
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By doing so, a new window will appear that has some basic information about
the book, the table of contents and all of the book’s content. On the top left
select “Print Book”.

This will open the print settings where you can either choose to print the book
by selecting the printer and clicking “Print” or you can change the location on
the settings and select “Save as PDF”.
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The
coordinating
partner
is The
Institute of Civic
Education, which is part of the Leibniz
University Hannover, Germany. The
overall aim of the institute is to enable
both young people and adults to acquire
key skills and competences necessary for
active citizenship and participation at all
levels of social and political life. IDD
develops, tests and implements a wide
range of training programs, all of which
aim to improve the skills of trainee
teachers
and
other
education
professionals.
https://www.uni-hannover.de/
http://www.demokratiedidaktik.de/

Primary School and
Kindergarten EuroEd in
Iasi, Romania promotes
the European dimension of education
which has become part of the ethos and
culture of the school and it encourages
multi- culturalism and multilingualism by
providing education to children of
different nationalities or be- longing to
different ethnic groups.

conducting worldclass basic
and
applied
research,
for advancing scientific knowledge and
promoting technological development in
selected areas of national socio- economic
interest. It also plays a pivotal role in
graduate education and professional
training and its unique infrastructure is
employed for high- technology services to
the Industry and the Society.
https://www.iit.demokritos.gr/index.php?l
ang=en

Biedrība Eurofortis is a
dynamic
Czech-Latvian
centre based in Riga,
Latvia working in the field
of training and personal and professional
compe- tence development. It provides upto-date educa- tional and learning materials,
tools and methods, as well as training within
projects mostly aimed at identification,
development and improvement of various
competences and knowledge.
http://eurofortis.lv/en/

http://euroed.ro/

The
Emphasys
Centre
is
a
successful
ICT
Educational and Vocational Centre and a
European Re- search Centre, based in
Nicosia, Cyprus, cooperating closely with
various organisations in Europe for the
implementation of EU projects. The Centre
has great experience in the development
of training courses for the professional
development of educators across the
sectors.
http://emphasyscentre.com/
NCSR “Demokritos” is the largest
multidisciplinary research centre in Greece

edEUcation is an
education
consultancy with
ex- pertise in working on international
education pro- grammes. The consultancy
is led by a former UK secondary Principal
who is an officially accredited EU expert in
Erasmus+ assisted by highly qualified and
experienced
practitioners
from
all
education sectors.
http://www.edeucation.com/

Also check out:

primeTECH Intellectual Output 1: State of the Art: Inventory Report. Current
scene of Technology Enhanced Teaching, Learning and Assessing in Primary
Schools, leading partner: Institute for Didactics of Democracy of the Leibniz
University Hannover in Germany

primeTECH Intellectual Output 2: Technology Enhanced Teaching (TET) Code
of Competence for Primary School Teachers and OPEN BADGES eco-system
and validation, leading partner: Emphasys Centre

primeTECH Intellectual Output 3: primeTECH Assessment Tools and Open
Badges, leading partner: National Center for Scientific Research “Demokritos”

primeTECH Intellectual Output 4 & 5: the technical aspects (IO4) and the
content
(IO5)
of
the
primeTECH
elearning
platform
http://primetech.iit.demokritos.gr/, leading partner for IO4: National Center
for Scientific Research “Demokritos”, leading partner for IO5: Emphasys
Centre. Visit our elearning platform!

primeTECH Intellectual Output 6: primeTECH in action, leading partner:
edEUcation

